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Foreword 

1 HIS BULLETIN is one of a eerie* that tell* bow teachers, pupils, 
parent*, and other citiaena have worked together to improve the 
quality of education for the chifdrep of their communitiea. Two other 
bulletin* in the aerie# are Petersburg Builds a Health Program and 

v 

C.ulloden Improves Its Curriculum, which are report* of the work of 

a 

rural tcbgols that have a certain amount of auperviaion. 

How Children Use the Community for Learning describe* the work 

of a city achool of 450 pupil* with no regular supervision, the Garfield 

School of Cambridge, Ohio, from 1950 to 1952. The building in which 

4 

•he boy a and girl* and teacher* worked was not a new or modern 
' schoolhouse. Yet by Working together to meet the need* of the chil- 
dren and solve problems a* they arose, the staff, pupils, and com- 

4 

m unity made the beginning* of a erogram that is meaningful to the 

* 

children and promise* to lead to better living. At the tame time the 
boy* and girl* made greater progress in the achool subject# than had 

been made by the pupils of previous year*. 

* 

Other s c hool * in die United States have the problem of providing 
good elementary school program* in similar situation*. Perhaps the 
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A City and Its Schools 


* 


r pHIS IS a bulletin about children and \heir Jeachcrs. It' tclla how 
a school staff in Cambridge, Ohio, took first atepa in making a cur- 
riculum to meet better the everyday needs of the children. 

- Cambridge is a thriving manufacturing and trading center in east- 
ern Ohio. The city has long had a number of prosperous industries, in 
1819 the first pottery was built; about 1870 manufacture of glaaa was 
begun; and around 1890 manufacture of iron and steel got a start. Re- 
cently new plant* have sprung up to manufacture plastic goods and 
articles. Two new plant# are getting started. One is a femme-alloy . 
industry and the other a plant for the manufacture of aluminum doors 
and windows. The city now has more than 30 industrial plants pro- 
ducing many kinds of useful products. Employment has been stable 
for year*. One source of information 1 reports**no layoffs in industry 
Betweeil 1934 and 1943, and states that no single employer and no 
single industry during that time employed more than 19 percent of the 
total labor force of the city. • 

Cambridge is an did city. About 1800 the first settlers came. Many of 
the early settlers were from the Isle of Guernsey off the coast of Eng- 
. land. In 1850, the city had over a thousand people. In 1940, according 
to the United States oeasus, the city had IS, 044 people. In 1950, census 
.figures showed a population of 14,739. 

II 

As Cambridge Crete 

/ School were started in Cambridge in the early 1800V Today the city 
has six elementary schools, one junior high school, one senior high 
school, and one seventh- and eighth-grade school K parochial school 
also serves Cambridge and vicinity. The city has V widely used public 
library. A 


In the community, 32 churches represent 24 religious denominations. 
Through these ch Arches the people have many opportunities for re- 
ligions observances and activities and for education and recreation. 

For recreation, the people also have a city park and swimming pool 
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Several large lakes in eastern Ohio are used by people of Cambridge 
for fishing, swimming, skating, boating, and other kinds of fun. 


A Survey Was Made 

The story of this bulletin begins with a study of a surrey of tbe 
Cambridge schools in 1948. 2 The survey tells how teachers, principal*, 
and superintendent paused to take a critical look at procedures they 
had long taken for granted. One section of the survey is about the 
school program. In this section, the teacher* were asked tq consider 
and answer certain questions centering in four commonly accepted 
objectives: (1) academic development, (2) social growth, (3) esthetic 
development, and (4) physical development and health. The teachers' 
answers show some of the lacks in the program at that time. 

^ith respect to the children's academic development, that is, their 
mastery of school subjects, the teachers answered that in each grgde 
they were emphasising knowledge, skill, and techniques the pupils 
might need in the next higher grade. The teachers seemed to pay little 
attention to the knowledge children needed in everyday living. The 
survey pointed out especially that the children needed “ability to 
think, to plan, and to carry out ideas for themselves," to which the 
teachers were giving but little attention. As to results: .. 


m 


data in tbe survey showed) tbat tbe Cambridge pupils are not -do big so 
well in subject-matter achievement as is true of p (spilt in other schools through- 
out tbe country. Mental-test data . . . indicate that this deficiency in academic 
achievement is not doe to less ability on tbe part of pupils. . . . 

Observations by the Survey Stef indicate that, in general, the Cambridge 
elementary teachers are emphasising the mastery of subject matter. This would 
seem to make the abort comings revealed by tbe teat res nits all tbe more 
bailing. A partial answer will undoubtedly be found in the fact that pure drill 
and high-pressure teaching for tbe mastery of information are not necessarily 
tbe best means for attaining tbe desired goals. It has been shown tbat farts and 
skills are better mastered and longer remembered when they are taught in 
connection with activities which have purpose and meaning t# the children at 
the time. For example, tbe pupil who learns to measure in feet a*«d inches 
in laying out a garden or constructing a make-believe store or posteBee in 
tbe classroom will have a better mastery of these concepts of 
than will tbe pupils who merely memorise a table from a textbook. 1 


Aa for the children's social development, the teachers were agreed 
on social adequacy as an objective of the school, but did not provide 
opportunities for directed experiences in social situations, which, ac- 
cording to the survey, are needed for growth in polpe, stability. 
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cooperation, and a sense of responsibility. Experience# in club#, com- 
mittee#, diacuaaion group#, and project# in the community were lacking 
in the school program, except in the daaae# of a few teacher#. 

The survey also pointed out that: • 

f'. . 

Although tho nature of damoency and the learning proceeds are not defined 
in many of the (teachers’) statements, it b clear that the majority of the stall 
snbscribe to democratic purpose* in education and recognise the importance 
v ®f lbe elementary school #nd iu program in contributing to the achievement 
of inch gods. Observation by the Survey Staff in the classrooms, however, 
indicate# more concern far the mastery ef isolated bits of subject as mm and 
tho acquisition of isolated skills than for tka inculcation of democratic habits 
and a tti tude * .* [Italic# by ad.] 


At tho time of the aurvey, the esthetic development of the children 
also seemed of little concern to the teachers. Even though instruction 
in art and music waa provided for most classes, it seemed not to result 
in better living, even in school. No effort* apparently had been made 
to make the dark soiled walls attractive. Drinking fountain* were not 
kept clean. The grounds were littered, and neither children nor staff 
look advantage of the situation as a means of improving the school 
program. Some teachers tried to improve the appearance of their 
classrooms, but they did the work themselves; the children seldom 
had a part in planning or working, desirabla as this would have been. 
The children*# experiences with music were often limited to note read- 
ing and other technicality#; too Lttie time was used for enjoyment of 
singing. 

The general program of the school provided for physical develop- 
ment and health. In the survey, however, Cambridge teachers as a 
group did'' not mention these program area*. It is possible that they 
considered their responsibilities to be limited to the mental phases 
of child growth and considered Health and physical education to be 
the responsibility of special teachers. Yet the school system made no 
provision for such teachers. 


All objectives considered, the situation in general seemed to the 
survey staff and to some of- the school staff to show the need for addi- 
tional emphasis on the well-rounded development of the children. The 
boys and girls needed opportunities to think and plan together for the 
improvement of their surroundings in school and community. They 
needed guidance in carrying out their plana. Experience in working in 
committees, clubs, and discussion group* would help moat of the chil- 
dren socially. All would profit by having art and music in their daily 
living. Many children needed guidance in building and maintaining 
good health. These were needs that might be met partly as the children 
learned to read, write, and spaak effectively and to calculate, if such 
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skill* were taught in ways that made sense W boys and girls. Bat t'ie 
survey staff agreed that other kinds of learning experiences were a!.« 
needed by most of the children. 


Hob 

I One fine day in November, our teacher went with us on a 
hike to Johnson’s Hill, After we reached the top of the hill 
we ate our lunch . We had sandwiches, milk, fruit, vegetables, 
pickles, cake, candy, potato chips, end pop, . . . 

Then we started hunting things for our field collection. We 
found thorns, crab apples, bitter sweet, sumac seeds, golden 
rod, wild wheat, red and yellow thorn berries, and red leaves. 

We enjoyed the view of Cambridge from the hill and toe 
could recognise some of the buildings that we know . . . . The 
next day we made art displays of our berries, seeds, and 
weeds. We put them all together and made two lovely winter 
bouquets. * 

—From “Work and May," a collection of Moris* Md report* by 

9 ’ rV, Garfield School. Other excerpt* from “Work 

Play" are found at the rlo*e of each section, p. 38, 43, and 4k 
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One School’s Activities 


Superintendent, principals, and some teachers thought that some- 
ihing should be done about the inadequacies the survey revealed. 
Garfield School undertook to develop 1. trial program baaed directly 
on the needs of the children of Cambridge. Garfield School has 12 
elementary class groups, 2 classes for each grade. 


Discussing Improvements 


In various staff meeting and with One another, teachers, principal, 
superintendent, and recurve people discussed the needs of the chil- 
dren and the nature of the experiences they were having. Among 
questions raised at different times were: • 

I. Are the children getting the kind of instruction and help they need? Whst 
••ght they to he getting? How can we find time to tesch the 3 R’i if we 
•iso try to do the Other things the children need? 

1 , Vh * < , Pe t pi ® W ^tWwhood &ink drel r boys nod (Ms are 

* learning? What do thoy want them to bun? 


S. To 


have a part in Ac school program? 


In their discussion*, the teachers talked about the kind of school 
program that would aid the children in solving their social and emo 
tional problems and help them to be better cittnena. They discussed 
the needs ot the children. Some of the teachers hoped, for example, 
that the children would gain ability to, work and plan with others, 
particolarlr with clsstniaUa, schoolmates in odisr grades, and adult 
members os the commun ity. Others emphasised the importance of 
helping children learn to take responsibility. All dewed improve- 
meets bat considered H un necessar y and undesirable to overhaul the 
ftchool*s curriculum. 
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project would provide many of the social experience* seeded and 
help to bring about bettor bring in the community. Conservation of 
the natural resources waa considered aa a possible enter for eurrieu- 
lum experience*. It waa a community interest that might well have 
ben a concern of the whole school. State conservation specialists were 
working on the problem along with local official*. Aa the problem 
waa discussed, however, it became evident that the children and 
mast of the teachers w ere not sufficiently interested in conservation 
at the time, and were not used to working on problems in whiqh mere 
than one class had a part 

B ringing parents into the school progr am was a geedwn f prnrrsi 
When dm pupils planned trips, parents drove cars ami satiated tiuoagh 
oWrtn* and Mrhi wn qoMfcw. UtUnr.ifn ,***„ 
mw Wylt this hpfw and gins we learning m the program change*}. 
Now and then parent* also sent materials to school ahd helped the 
children pat reformation at home. The year after the project closed, * 
promising parent-study group was rv rg«.;— ^ 


Plant and Suggestions 

When the time came for taking definite steps toward a 
effective curriculum, the group of te a chers iftriilsd to try their Id rs i 
first with their own classes and in problem areas with Which they 
were already familiar, rather than to take up snrh ronremultj peek 
lema as c onserva tion or to plan for c ooperativ e projects involving the 
school aa a whole. Activities that faw dnd ud mens one grade, cam* 
■mitf projects, and SKparienes in cm. rtifra mtt carried on Inter. 
De*F«ole subject matter not taught in eonnectioa with the proj ec ts 
»d activities wet taught as fwnsiiy. * 

Next to improving their cmdersUoding V their pnpfla, the Garfield 
teachers wanted to find ways ef identifying As children’s 
" |MI ® iBiwiiug mayor problems or pzuhlena 
Ow» appropriate problems were selected by As staff, 
children eouhl decide cooperatively on 
latedto ‘ 


times individually and A 


toebsds* An following atop* toward 
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vtt I mipiupfa vk* h«4> ad 
yl te nag nn tty. . 

4 . ike keyi cad prii if jtfawM grate n km 
N «r*r tel they My ten te wsrt ad te her* raff fa with 

•r JMa^r tea te — n hm m well m with ehfl&a'ef their *w 

5. Sm Mn rrtpcradva- planing; tet k, arras#* f*r papU* ad teacher' 

f ***a ** aetiritim together toad of following « program ia which 
te later ate* nil te togwmrat i ad kjt tea te rate ad expea 
te ehUdra a tarry tea ml 

he ehiUtr ad iadteKia te be neginniiUe ad 


fcBefetedkfUr a 
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»• p e rtidpen ia te 


if the ichoeL 


la the pagec that follow, a 2-year triil period la which teacher* 
aad principal worked to hrinf ahoot the improvement* listed it de> 
•exited aad program b analysed, ' ' * 

Finding Newer Way 9 of Learning 


Ute of problem or activities that would give 
ttei* papOi hripfnl learning exp e rience* . Thea were dtemoed with 
the principal aad other teacher, who were toerated. Record* wen 
kept and war* wen ao cg h l to a dfy work uwa grade* a that the 


pthhmte aft 
the ter* and girl* i 

*. : 1 . ' ■ 

Tte 


el ^ year Teacher* ala tried to bring 
te |1—lng aad help 


A lint grede teacher derided that a atwdy el milk might be inter* 
****** to her teya and girk. A maiW of them .bowed «gn» of bring y. 

toe atttk had heea provided to te 
hi acted, hat te tocher lcaraed tet 
ate drink milk for other amah. She thooaht 

a etmfr of milk might rwalt m mow m |?k drinking, | *HqA j§ 

In her own planning ahe o oo d dexed 
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4. Taking an excursion lo a dairy farm and seeing l he eowa and talking whij 
the dairy farmer, Mr. Randall Rose, 

5. Making pictures and poster* to show the other children what we learn- 1 
about milk. 

6. Using watercolors. Hay, paper, milk carton*, and other materials to make 
things that show other children what wa* learned in the study. 

T. Making charts about our experiences for the other children to read and 
for us to reid when we want to remember our experiences, (Children dic- 
tate, teacher prints.) 

8, Making a collection of picture hooks lo help us learn more shout milk, 
such as “Milk for You and Me," “My Friend, the Cow,’ 1 and “Ice Cream for 
You and M;, H 


Activities that were carried out during the first year of the im- 
provement project included items 1 , 7, and 8, Items 2, 3, 4 , 5, and 6 
were not attempted. The class that followed, however, in the second 
year of the experiment also needed to learn more about milk, and 
they, too, made the study of milk. They took a trip to a linin' farm. 
Here is a story they dictated to their teacher and had a lot of fun 
reading after she had printed it. 

A Faem Teip 

The first grade went to the farm in two cam and a track. 

AH of us went tip the hill to the big white ham. 

It was the cow bam. 

Mr. Row let us pat the little calves. 

There were 13 calves, 

Robert and Paul brushed the cow*. 

Then we saw the milk being cooled in the milk house. 

We had fun jumping in the haymow. 

Through the study this second year's class increased their awareness 
of the community around them and made the community aware of 
the children. One of the parents who drove a car to take the children 
to the farm said, “I have followed the children around on this excur- 
sion and have learned a lot tnyaelf. Manv of these things I did not 
know.” 

A parent whose sen was a member of the group that went to the 
f**oi said to the teacher, "I think you're going to make a farmer of 
my boy. I’ve never seen him so interested in school.” 

The trip helped the boys and girls learn how to act toward people 
outside of their classroom. They dictated a letter to Mr. Ross asking 
for perauasioa to go to the farm. They also dictated a note thanking 
him for the visit. Two children stamped and mailed the letters. Chfl* 
dren who might ordinarily have been loo shy to aak questions w e re 
observed making inquiries of the kindly Mr. Rosa. When they left 
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1 he farm, all of them thanked Mr. and Mr*. Rom. They thanked the two 
parent* who drove the can and truck for the clan to make the trip. 

Tbia claaa got help from the fifth grade in learning to make ice 
ream. They learned how to measure the ingredient*. They had a party 
md invited guests. 

More materials were collected by thia data than by the children who 
made the study the first year. More frequent use was made of the 
hooks, picture*, and other materials collected. Greater interest was 
-hown in drinking milk, and more children bought milk at school to 
be used with lunches carried to school. 



Things Good /or I/a To Em 

fh* second year's experiment with this study of milk that began in 
first grade appeared also to lead to mm interesting and useful aotirf. 
tim in other phase* of the curriculum. For example, an organised study 
waa made of Things Good for V* To Em The teadmr noted that the 
children who stayed at school for htnch sot eating too few vegetables 
•ud fruits to meet the c-oouno«Jy accepted standards for a good diet. 
Stnee amt of the children have gardens, the teacher began to find o«1 
what they know about vegetable*. that some did not know 

to school *nd toll the children what 

pt^Ot van encou ra ge d to toft shoot the wg^hi and to find out 
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how these were preserved for the winter. Three ware of preferring 
vegetable* were mentioned : Barring, canning, and fremring, The pap f la 
brought magazine picture* of vegetable* to school, some of which they 
thought were funny. Hie children’* first reading about vegetable* waa 
done from a chart Oracle from atone* the children dictated. 

Another study was about fruit. He childien dictated atone* about 
the kind* of fruit they liked beat. Hey were encouraged to eat fruit 
any time of day, particularly after school, instead of candy. Eating 
fruit is oow popular with the children. During the fruit and vegetable 
studies, the teacher made lists of worda the children had learned, par- 
ticularly of those they would need when they began -to read in their 
prep rimers and primers. 



Tkl Birds Around Vs 


, In the spring, the r rebhnt i al dirt net where meat of Garfield's chib 
dren Uve has a variety of birth. Different teacher, have tried to help 
the children hare tome organised and guided experience* is observing 
and studying fcirda. One of the first-grade fmrhtra planned «e hh 
tha children hare mm of the birds at tight and to rocopdao dMr 
reap and calk She collected pasture, of bird* and had aererel coed 
phtore beek. about bird, fo, the children to look at. A aaaah Hf 
book* provided interesting mi easy reeding for firstgiad* AH 
***** md tk* boys and girl. mad. good mm of ths iww, thh 
*«mp of pupil. did not become greatly interested In birth prehap* 
ha cau s* the partis had no iirtiBilgeiiia hi nliinrrlai bird*. 
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Had l W been more lime, the teacher uyi field trip# might here 
been taken. The children would have observed bird* on their way 
home from school and near their home*. They could have dictated 
stone* about their experience*, and the#* might have been printed 
on chart* and used aa reading W Phonograph record# with bird 
eaUa and songs would have been used in the classroom. The#e ideas 
are not lost sight erf. The teacher can use them with a future *!«— 

Later a fifth grade made a more mature study of birds. The activity 
grew out of a visit by two robin* that built their nert on the ledge of 
a wmdow of the children , classroom. The children made a study erf 
robin*’ nesting place*. They observed the bird, from day to day from 
the time the nest was begun to the time when the young were hatched. 
A new reporter was invited to -see the birds. 

KmpUtf Our Teeth Healthy and Other Second-Grade Activities 

One of the project* planned cooperatively was how to have healthy 
teeth. Two second-grade teachers planned the study. They felt it would 
be helpful to moat of their pupils because so many of the children 
dia do* bruan 'heir teeth regularly and wot not forming the habit erf 
having clean teeth. Most of the children, ^rthermore, knew little 
about the care of the teeth or the kinds ai food that build joed teeth. 

The two teachers discussed experience# the children mi ght have in 
meh a study that would help them understand the kind of care their 
teeth should have, including straightening and brushing and the right 
foods. The following activities were listed: 


1. ColWtin# pfctan* «f beys sad girfa wfcb be#w,y, amaetbe 


1. Laskwi ■( mtlu pirmres « hem t# bnub tbs leetk. (Tfe. film eniitlsd 
“h UemY Hart" was svuttele tbrsagh ike tmUrn 1 «fies,) 


S. laritiof beta » 
they kn 


•fibs 


help tee ekUdna 


4. Vbitiaf de«u*»*' ilf» t»d Insktag a s«ms of te« 
fini— Rj 


I. Ftsdis* #■* what kiate cl lead in |trf fee tbs 

l# we test an mi tern feeds era ten «wy da ly, 


tee 

it nd fsnJa* 
tatevi deal 
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P«»pJe with courtesy, and to talk clearly and fluently about their work. 
They learned to see problems and plan ways of solring them, often 
worked independently, and asked for help from the teacher when 
they needed it. Teachers and principal looked forward to the next 
year, work hoping that with such a good start in democratic way, of 
working, the boys and girls would be especially able to carry on a 
similar program in the third grade. 


4 


Doing Something About Our School Terrace 

In the second year of the experiment, as a second-grade teacher and 
pupils took walks to look at people’s flowers in the neighborhood of 
the school, they observed that there were no flowers on the school 
ground. There was one place where flowers might grow, a bank or 
terrace on the south aide of the ground. It had had no attention /or a 
long time. Large tree* grew there, and at the end of the bank a few 

L J T 7 P,#nU to a,ive in *•*« P«or soil of the Heavily 

shaded terrace. Here and there acraggly weeds tried to grow. Small 

ragged gullies had grown into ditches. During heavy rains, streams 
of water waahed yellow mad to the sidewalk. 

The teacher called attention to what was happening to the terrace. 
f>n their way to and from school the children saw similar terraces on 
private property made to look pretty with grass or shrubs. Why could 
not the school have a pretty terrace? The class discussed the idea of 
planting flower* or shrubs on the terrace. What would they Ike to 
idant ? Whs! would grow on such a terrace? They made a statement 
about their problem, and the teacher wrote it on the black hoard *o 
all could read it and remember. 


Out Probum 
Plants for the terrace 
To hold the toil 
To look pretty 


Teacher and children brought books about flowers to school. They 
collected picture* of ahmha and other pbnt. and tried to find out the 
*01 and water requirement* of each. They observed the growth of the 
dip# of plants they had started in the claasmom. Children who had 
garden* at home talked with their parent* and told the dam what they 


nimmy iku bm bean 


uia 


chOdimi thought H would be a big job for second-graden to do mods 
•haut the terrace by thwnfra*. Should they give up? fb* 
,u gg**ted that tome of the older boy* and girk in other c 
bal* The children liked that Idea. They invited two 
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fiom each of the 11 other rooms to come to the second grade and talk 
orer plans. This group served as an advisory council fon^e project. 

The group decided much of the work would have to be done in the 
spring, still there were things to do during the wintef^nonths. Each 
Wednesday afternoon 22 older boys and girls met with the second 
grade and talked about waya to beautify the terrace and keep the soil 
from waahing away. The children asked many people for information, 
including Lt. D. C. Stark, Ohio State Highway Patrol; Arthur B. Orme 
of the Cambridge glass factory, who knew about fertilisers for plants; 
and George Eikenberry of the Soil Conservation Service in Cambridge. 
Avilda Buck, the principal of the school, brought hooks and pictures, 
answered questions, and now and then helped with the planning, 
Harley Davit, the school custodian, helped. 

What to plant was a question that interested everyone. The children 
had seen roses along highway slopes and thought these would look 
pretty on their terrace. They learned that the rose* they had seen were 
called multiflora roses. They wondered if the multiflora rose would 
grow well on their terrace. Committees talked with the specialists 
mentioned. Individuals consulted catalogs and Sunday supplements of 
local newspaper*. The children finally decided that the multtflora rose 
might be mutable for their terrace. It was, for example, supposed to 
grow quickly and to hear lovely white flowers. It was relatively cheap. 
It was hardy and resistant particularly to drought and insects. It had 
been recommended and used to prevent erosion on highway slopes. 
Multiflora rose bashes might attract bird* to the terrace. Would multi- 
flora rose* grow on the school terrace? That was the question the 
children must answer. They wrote to the Ohio State Depart meet of 
Highways for information and help. Here are excerpt* from two letters 
from Robert C. Ranney that helped them. 


October 17, 1950. 

thu* SkonpGsam Peru* : 

I fed that I weald hive to see the terrace before I ran give too any la 
formation that would be of red value, to you. 

As for wearies row* or other nonary malarial, this material would prob- 
nhly hare to he bought from a commercial a unary. Tbit is bow we have to got 
any plant* or other landscaping material we nw on oor highway*. 'While I do 
not know at this moment exactly where these could be pwvhaatd, I rtn do 
setae inquiring about roaroea af rapply for you. . . , 

I expect "to be pawing through Cambridge within lb* next week or two and 
abaO be glad ta Mop at year *ehoe( and aee tbs terrace. Then if I can be of 
help ta the improvement of h* appearance I shall ha glad to do that, too. . . . 

Tery truly your*, 

Hooter C. Ktssn, 
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January 4, ^5i, 

D%am Seconp-Giade Pupils* 4 i 

I have held up writing to you again until now, while I did some inquiring 
«nd gave some further thought to the problem of what to plant under the 
trees on the bank in front of your school- « « , 

The combination of steep slope, heavy shade from the trees, competition for 
plan! food offered to any shrub# by the tree roots and the children fhemsalvee 
tramping over the urea make this one of the toughest of problems to solve, 

I recently discussed this problem with Mr. Everett Albyn, of the Atbvn Nur^ 
cries here at NewaA, We talked of various plants which might work here. Mr 
Albyn told me that the roses we discussed absolutely will not grow in heavy 
•hade on this bank. And after considering several other possible plants we 
finally came to the conclusion that probably o© other type of plant could he 
expected to grow any better than the Japanese Barberry shrubs which presently 
% the bank In the places where they have not died oul 

It would be my recommendation. If you Mill wish to try improving this 
■pot to plant more of the Barberry plants on the slope spared 4 feet or 5 feet 
■part, ataggered to that each plant In any one row horiionfally i« spaced half 
way between those in the non horifonUl row above or below . . 

Very truly yours, 

Roaerr CL Ranniy, 

Dimsirm Landscape Arch it erf, 

Mr. Ranney continued his letter by telling the children how to plant, 
fertiliteT and prune the barberry plant*. He suggested the use of straw, 
leave#, and commercial fertiliser. He recommended the proper sire of 
plant to buy and advised the pupils to try to get a local nurseryman 
to help them set the plants. 

The children recognised the value of Mr. Ranney’s advice. They 
realised that there was little sunshine on their terrace; vet thev 
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were reluctant to give up the idea of multiflora. rosea. They learned 
that they could get the roue plant* free and they knew that rosea grew 
faster than barberry plant*. Accordingly they decided to try both the 
additional barberry plants and the rose*. They made a sketch of the 
terrace to guide them in setting opt the plants in the proper location. 

A* the planning and work proceeded, the children needed money 
to buy barberry plants and fertiliser. They planned a white elephant 
wur and a seed, flower, and plant sale, and used the money *to buy 
the plant* and fertilizer needed, keeping careful record* of money 
earned and apent* 

Teacher and pupil* talked about way* of letting the school and com- 
mnnity know about the project *o that many people would be inter- 
ested in *eeing the plants grow and bloom. The bom and girl* made 
posters about the project. Thee put some of these in the hall in school, 
took some home, and sent others to friends like Mr. Eikei, berry who 
might put them np for people to *ee. They helped the teacher take 
snapshot* of committees working on the terrace. 

^ The girls and boy* planned way* of protecting the bank, incloding 
Please-Reep-Off signs which they made They helped the younger 
children learn new games so that they would be engaged daring recess 
periods and not walk across the terrace One of the games wa* the 
uld fa\ orite. tag. played within certain boundaries that did not in- 
clude the terrace. 

-An Arbor Day program was aho planned. During the year the chil- 
dren had read poems about plant* and bad learned song* about nature. 
Nince certain sones and poems were general favorite*. some of these 
were selected t to be read for the program. All grades were asked to 
hare a part in the program in some ijav The second grade sent 
notice# and inflation* to their friend* in school and in the comma- 
nity and each day wrote new* about the program on the blackboard. 
Here is a sample of what they wrote: 

PLAPrrmc Tim* 

Mrs. Ptne’i room will help with oar program. 

Oor song is Planting Time. 

A* a part of the program the children planned for one member of 
the group to tell about the project and for another to thank those 
who had helped. The principal wa* asked to tell what the children'* 
work meant to the school. A* the children practiced the program the 
teacher made a tape recording and played it to help hack one improve 
his performance. 

After the program, the planting committee, boys from the fifth and 
sixth grades, with Tommy Harbin a* chairman and Mr. Eikenherry 
a* supervisor, prepared the toil with nitrogen donated by the Cam- 
bndge Glass Company for fertiliser. Then they transplanted ISO row 
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painted a mural with picture* of the thing they could im.p. Jo*epii 
<©ein| in Egypt. In connection with the story the children m*dm a 
large map of Egypt. The Bible teacher in thta took the in. 

itiative for the study in the be ginning The activities were de- 

veloped later by the cegnlar teacher and the 

ThU atory was one "the children liked to write about. Their id** 
aUo took form in their construction and ceramics, painting, and draw- 
mg. All the children felt themselves a part of thinp lAmd question*, 
and made comments. Because of their enthusiasm, it was possible few 
the teacher to help them accomplish a well-organised study. The 
children brought Bibles to school so that they oouid read the story 
over and over as it was originally written. The teacher brought ilW 
trated Bible picture books that told about Joseph and hk brothers. 

Some of the children borrowed books from their churdi libraries and 
from the lows library. 

Both children and teacher found that drey enjoyed the kind of 
•tudy that continued from one day to tire a ext. The children's ability 
to continue the trend of the atory and to suggestions out of 

m well as daring class was increased, and the teacher bee more 

enthusiastic about helping the children organise esperieoeea 
reached beyond the book and included a variety of interesting actrri 
lh-*. She developed more interest in planning with the pupik instead 

of for them and was able to make their whoobvork much more real 
and leas bookish. 

In addition to its character-building, literary, and artistic value, for 
the children, the story was useful to this class because it showed them 
the fan there is in planning ami working together as a group. The 
. dr<m ra *de progress in reeding (or s purpose and in original 
writing. The next year when they entered another classroom, they 
were prepared to do good work on their whole-school project, “Doing 
Somethin, About Our School Terrace," deacrihed on pages 13-17 
-i« the second year of the trial period, the teacher had further oppor- 

n V ?P) ? ^ ^ AiU « group work in helping hJ new 

third grade make a study of Indians, In Garfield School, the children 
look forward to study of Indians when they ester third grade. In pre- 
paring for such a study, the teacher usually makes a list of the activi- 
ties in which she thinks the children wilj he prepared to 
Three include: 


1. Taking a trip is look far 
l. CniWting pietare 
t. M aki n g a display ol 


*■ «h* vidnhysf 
nf As vfatelgy. 
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E * trip la Sc&aenbreoB rei-ssial bmbkuI to audjr lojkn rails 

*• *■ »ilUfe Mwl at Wililw and eanua« and m 

•fiat »**•? far tbs seal af tbs trip. 

4, ia ara ia g to write evo stsrias about opelmeM. 


Through such actmlioe, children owning to the third grade are 
exp ect ed to kara new s kil ls among which am ability to write brk f 
original aoeoonU of their experiences, unproved akUi m writing 
l^tea, and shall m buying, counting money, and twEing 
childre n bare opportunity to pee a abort direct oral report of an 
experience, and lake responsibility for teak* and 

The tiadj of Indiana we* tuned is tbia particular dm* with mna 
tioaa raked by the children and problems growing out of these. The 
children looked at the books and piclurea that they and the tmthar 
had collected, brought relic* to school, tried to «ab* pottery like that 
the Indiana had made, and did creative potter* and morals to express 
their ideas about the things learned. The high point of the study was 
a trip to Sehoeabrann, a State memorial about 45 mike from Cam- 
bridge. The pupils of this ekes had never had a trip together outride 
of ftamhndgC i A Cow of the c h i ld ren had visited the place with tier 
parents and had questions that would be answered by the class trip. 

Vfecs ways of going to Schoenhrunn ware discussed, the boy* and 
prb lihe-j bast the idea of going in e bus in a single group. One of the 
hoys got an estimate of the cost of the trip-440. The children sug- 
gested that they could save their M stamp money ” In Ohio, for 

the sales tax that patrons pay Ip stores are redeemable to school* and 
churches. In Garfield School, the children collect these stamps, redeem 
them in money, and m the refunds for hooka, trips, and other school 
aclmuos hence the possibility of u s i ng stamp money to pay the 
©om of the trip to Schotcbruna, 

Judging from the amount of money usually collected in tbia way by 
* ®ha, the teacher said An t hought they would need more money for 
the trip than they could get collecting stamps. One boy suggested a 
candy sale. Another suggested using the money the clam usually made 
on the sale of ekes pictures. Keck year in Garfield School a pho- 
tographer lime picture# of the children. Patents buy them. Fifteen 
percent discount k returned to the school by the photographer. The 
dam app ro ve d both these activities and plane ml togmhm for them. 

Fur the candy mle the mothem offered to supply the cmtfj free of 
The children arranged for a pupil mmnniitos to receive the 
eaa^ on the day of the tale and to help An te acher to place hmdk 
pl«y. Two girk who were good to making change and to working 
with figures wees asked to sell the randy and to take to the money , 
Cto ton Mokf #f the sale, me ef Am wm ill and mU not come to 
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Three children were appointed by the clam to help the teacher re- 
ceive andAeep a record of the refunds from the stamp sale*. They did 
then work so well that they were able to report their balance at an, 
tune anyone asked bow much money there was to data. Another oom- 
nuure helped with the money retired from the sale of the photograph.. 

when the money from the three source, vsu totaled, the children 
saw that there was not enough for the trip. The teacher baaed the 
group $8, which the children agreed to repay with money collected 
later from the wlcwtnnp refunds. Borrowing money and being re- 
spoumhie for repaying it were new experience, to the children 

Since tin* was the children’, hr* t experience in handling money in 
wdiool and for a group, the pupil, .elected the moat capable children 
for the key job.. The entire clam, however, profited by there first ex- 
penencee in money management. Each day the «-^*h fir with 

the else, .bout the money the committee* received, AU the boy. ami 
girl, helped work mom of the problem, related Id the activity. At 
different >tage* in the earning, for example, the dare added the amount, 
collected ami subtracted from the amount to be collected. The teacher 
helped individual, who had trouble in undemanding the work. 

Meanwhile plana for the journey were dbesared. The principal of 
the whool and two mother* whom the children knew well were invited 
to go with the group. A day waa ret for the trip, parent, were notified, 
and permhuoa waa requeued for the children to go. 

On tire way to Sebtrenbrww, the children sang. Neither tire teacher 
nor the principal had realised that the group knew their reboot m 
well or that Urey could carry the tune, m accurately. Probably 
of tire children before had been to fully aware of the plr.au tt that 
come, from group or community tinging 

At $cj»oeabnm&, is order to encourage the children to am initiative 
in seeing thing, and in getting information, the teacher mggretod that 
the pupil, firm go around the ground, “on their own” getting a* much 
Information aa they could by reeding labels and deciding which r»— r 
would be moat intonating for detailed aunty or ohMtvation 1 m by 
the daaa a. « whole. Then they met to pool their mferamtton aad make 
farther plana Among the thing. cuggeatod for farther nfi nm m i f jh tm l 
rtudy were the mound that marked tire grave of the fat white child 
bon in the colony, the log cahtn rehoolhoure, the niece where 00 
Christian bdiam bed hen mmmd, and tire eabim In wh^Tthe 
settler. had lived, including one that had an UMain. Tb* mi oils m 

°* ** “ bl “ "•** »»►">»■ o»*»r kn. .4 *!!!*«. 
waa In lie equipment and no provision for remain* water mk m* mod- 
mu bo of Cambridge have today. . 

When they returned to school aftar their trie, the poaiW dh 
the rewd. tk-y fntw> qrhumhnma, ma dk wmrih aad 

them the trip, wrote storire and made jrrfta and vUteJ a 
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Through the actiritie* connected with the study, the children learned 
to plan with others, to accept and cany out reeponaibility for tasks, 
to give interesting oral report*, to ask question* and to follow through 
in gathering fact* to answer them, and to do better the n«ka required 
in money management. 


Ihen the teacher waa asked for high point* of the trip that might 
he carried into other life experience* in the curriculum, she men- 
lionet! the following t 


1. Providing opportunity for the children to have * port in planning the e«- 
pert ©I tb« cnmiretssf, 

J - with e»Pcrienrei In which the children are interested . n H with 

which they are familiir. 

3. Inviting parent* to have a port in the children’* activities. 

L Providing opportumtier fojfe.ldren to eontribnte f greop project* „ in 
arndMU m well m m mU pMpt. 

S. Helping children metre* the wider** way of living with ear own ,„d to 
andervtind changes. 


Our Community Helpers 

One afternoon a third grade saw a film in which the work of a 
number of people who performed service* for the community waa 
highly praued. “Community helper*” waa the term used for the people 
studied- Favorite* among the community helpers were the policemen, 
the milkmen, the firemen, the grocer, the doctor, the minuter*, the 
operator, the baker, the .tree! cleaners, and the school 

Through their experience*, the teacher hoped the children would 
■met and become acquainted with mu of the person* mentioned. 
Wan, more about the work of each, and underetand and appreciate the 
value of each work for safety and good living in the community. She 
thought also that through good way* of working together in the study, 
the uuKircii simia hkrn how to plan, derelop, and evaluate their es- 
perieneea. She felt that by having part in happy group experience* 
hi school and community they would increase their own feeling* of 
aeeurity in their school, class, and community. 

Tht 6 ret of the community helper* that the children suggested for 
•ludy was the po lice m a n . They talked about the duties and service* 
m lWs P°^ CMtt * n Th«7 talked with the safety patrol boy*. A* there 
wen foretime that no one could answer they wanted Valter Moore, 
f * e “ rrf **Ci«yirid§e ft>8ee Department, to come to school and 
Mr. Moore told the children about his work, answered 
t faftjmkm* and gar* them helpful Menu*, about safety on 
the school bus. Someone said k would be interesting to “make" a 

. . • ' - - , '• 1 y m - 
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policeman; ao they asked their ait »*«**»*> to help them decide what 
material* to use and they began the work in art claaa. Their policeman 
waa made of papier-mftche with attractive blue and black uniform. The 

children wrote poem* and iloriea about the policeman and hi* work 
and brought to achool picture book# and stories ih«it policcuMo ami 
trafic control, which they eagerly read and diammed A »wTwmin^. 
wrote a Hat of the songs the daas had Learned, and another made a 
list of the titles of stories and picture books that had been arranged 
on the table for reading. 


Gene Hartm a n, the man who brought to sdmnl fog mM imu n 
tog lunch, waa invited to represent the miUtawm of CsteE^y . is the 
children’s study. Later the boys and girl* asked questions, wrote stories, 
did art work and chart work, and collected picture just as 

they had done when they studied about the policeman. In addition, 
ibe group took a trip to the dairy. 


Fire e n gine s ami trucks are especially «at«iti*.g to third'grader*, and 
to them every fireman is a hero. The fire department of Cambridge 
invited the third grade to viait the firehouse, Tim children looked 
eagerly at the trucks and were delighted when a fireman invited them i 
to climb up on a truck ami take turns sitting in the driver’s seat. The I 
discuspon after this trip was one of the most intetresting and practical 
in the study, for, in addition to wh.aging ideas about the trip, the 
children gained important knowledge about fire Safety and increeaed 
their understanding of reasons for the ire drill and other provtamu 
for ire safety in school. Than were opportunities for some children 
to improve safety practices in their homes and school and so the 

study active and real. 


Nearly every child in Geriseld School lived near a romar grocery ; 
consequently there waa opportunity to idee* about the way 

in which groceries were kept from spoiling and were packaged and 
told. Through cooperati on of the mothers, same of the children *~—gy 
groceries for their homes, paid for them, and received change, which 
made this part of their study real. 

Mem of the children m the third grade attend church. They learned 
where many of the ehurchee of Cambridge were located and ta&ed 
about their services, rodh as Sunday school, y w»g prnphV me : il 
sad vacation Bible schools. Than tame qnrttimu, ad Louis §w* .a. 


and help them 
help* people. 

A sister of oe 
could at sm 
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telephone conversation. She Mid that conversation should be hr* ef in 
order that the line be free for more important 
Getting acquainted with the baker led the group to t»Ik about the 
importance of eating the right kind of food. The children made a tour 
of a bakery and g at h er ed idea* for stories, report*, and poaen. 

The macner srouird the ch il dr en a interest in observing how il»» 
•treeta and park* wen kept dean. One morning they reported what 
liny had teen, *uch aa wire basket* and iron containers in park* and 
on street corner* downtown. The children also observed people's yard* 
and mentioned thoee (hat looked particularly dean and attractive. All 
of the children had heat asked to hdp keep litter off the school pound, 
and they noted that it was dean that morning. They invited Mr. Daria, 
the school custodian, to talk with them about ways of improving the 
cleanliness of their sGkoeboom and playground. He said he appre- 
ciated the help that many of the children had given. 

The children were fa miliar with the mailman's job of delivering 
letter* to their home*. Hut what happened in the post gl e e t They 
asked Mr, Budw, tlw school mail carrier, to talk to the group about 
hia work, beginning with the poet efiee, but he replied that mail car- 
rie» while on duty were not permitted to stop ami talk about their 
work. Accordingly the boy* sad girl* learned aa much a* they coo Id 
from hooka and t h en made a tour through the pen often 

In c onn ection with each of the c ommuni ty helper* with whori the 
childiwa had become acquainted, each pupil read books, and wrote 
aione* u»l repute for the elan to rued, as it e ip l aipri in eomaeakta 
with the policeman. When ■ child discovered an interesting book he 
showed it h» the clea* and the* placed It where the other children 
could road, further fa H if they wished. Committee* worked together 
f ra quality . * 

At the cioee of the rtady the teacher and the childnm talked about 
tnmr experMoees. Those who wished m en t io ned way* fa which the 
■tody had be* espec ia ll y intnreeriag or useful to them. They uBwt 
about ways of working and skills of atody that they would like to have 
■tore experience with to their next project. 


4 Book About Omr Work t mad Ploy 


Begianing with an interest fa Rowe** one of the faurth-frsde 
enwd fa * n usher of outdoor eaMfas a*d wrote a b about 
Tfas* foerth -grade hey* and gbk fr* gar wily 
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thut H has, for example, certain mineral* that help prod ace healthier 
and stronger bonaa and teeth and contain* vitamin* that add to one'* 
vitality and retutance to disease. Their teacher furthermore warned 
that they should not jump* to eonclAaions about gaining weight when 
they had only one boy in their experiment. 

Meanwhile the claw made a lint of all thoae who were drinking milk 
regularly. They thought they might make a discovery by comparing 
the gain in weight in this group with the gain made by those who were 
not drinking milk. There was aome gain by all with a greater increase 
for thoae who drank milk, but neither teacher nor children felt that 
it was enough to help them answer the question. Through their reading 
and discussion, the children concluded that mere gain in weight is not 
important unless a person’* weight is decidedly above or below normal. 

ITie teacher aroused the children’s curiosity about the many way* 
in which milk could be served, They made inquiries at home and Hated 
the following foods which roost of them had eaten: Custard, ice cream, 

junket, cottage cheese, podding, and a drawing for vegetable*. 

The boys and girls kept records of the discoveries they made and of 
the facta learned in their investigation*. They posted news notes about 
the study on the bulletin board. 

The greatest value of the study waa in giving reaUty to the children’* 
experiences. It helped them see that experimentation and observation 
were a# valuable a* “book learning." It aroused their curiosity. It pro- 
vided experiences in working and plowing with others in committee*, 
and in keeping records of fact* from investigation*. The way* of work- 
ing were important, and the emphasis on nutrition waa helpful to the 
children. t 

The hoy* and girls of the next rear’s fifth grade in this room showed 
progress in ability to think of t hings to do and to plan and work to* 
The teacher reports that the finest project this claw developed 
was on pioneers, a topic suggested by the course of study; another waa 
on inventor* The hoys and girls learned to form committees and work 
co-operatively to gather information, make reports, and do art aad con- 
struction work, ’ 

TUa class next tamed it* attention to a study of the industries in 
Cambridge, hi which one committee viaitod a platics factory, one the 
glam factory, another a furniture Wore, and another a pottery plant. 
The committee# interviewed managers and other nfidili, who answered 
*b*ir question# and pass them bulletin*, picture*, and sample product* 
to Aosr to the children who ran woritmg on other committees and 
* 1 rMfrhi and nnUnntlnw 

iWwr aadVpit. developed m& a spirit of cooperatives** that 
everyone, alow or quick, aggremi v« or Ay, reserved or friendly, had ©p- 
porttmhy to do something Is which he eoald excel, such as bringing 
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tlwt it ha*, for example, certain mineral* that help produce healthier 
and stronger hones and teeth and contains vitamins that add to one’s 
vitality and resistance to disease. Their teacher furthermore warned 
that they should not jump to conclusions about gaining weight when 
they had only one boy in their experiment. 

Meanwhile the daw made a list of all those who were drinking milk 
regularly. They thought they might make a discovery by tomparing 
the gain in weight in this group with the gain made by those who were 
not drinking mitt. There was some gain by all with a greater increase 
for those who drank milk, but neither teacher nor children felt that 
it was enough to help them answer the question. Through their reading 
and discussion, the children concluded that mere gain in weight is not 
important unless a person's weight is decidedly above or below normal. 

The teacher aroused the children’s curiosity about the many ways 
m which milk could be served. They made inquiries at home and hated 
the following foods which most of them had eaten: Custard, ice cream, 
junket, cottage cheese, pudding, and a dressing for vegetables. 

sud girla kept records of the discoveries they made and of 
the facts learned in their investigation*. They posted news notea about 
the study on the bulletin board. 

The greatest value of the study wsa in giving reality to the children’s 
experience*. It helped them see that experimentation and observation 
were a, valuable a* “book learning.” It aroused their curiosity. It pro- 
tuba experience* in working and p l a nning with others in committees, 
and in keeping record* of facts from investigations. The ways Of work- 
ing were important, and the emphasis on nutrition was helpful to the 
children. t 


Tiro boya and girk of the next year’s fifth grade in this room showed 
progress in ability to think of things to do and to plan and work to- 
gether. The teacher reporta that the finest project this claw developed 
waa on pioneers, a topic suggested by the course of study; another was 
on inventors. The boys and girla learned to form committees and work 
cooperatively to gather information, make reports, and do art and eon- 
» I ruction work. 



TMa okas mat turned its attention 
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a newspaper dipping, reporting on a radio program, stewing picture*, 

or making maps. , 

Along with the more aorialiaed activities in the different project*, 

the boys and girls improved their skill in studying. The elm* carried 
on , letter-writing project with the fifth gra# of a Colombo., Ohm, 
school, which was an incentive for some to improve their skill in 
writing letters and spelling. In one class period the pupils learned how 
to select books and look up facto to answer questions. They practiced 
usmg tables of contents, indexes, and charts and other illustration*, 
eten it happened that a child who waa skirnminp books for facts 
related to his own questions would discover information related to the 
question* of another committee and call attention to item. The boys 
and girls improved their ability to lirten courteously and to remember 
and tall about things beard aa pell as things read in books. 

Our Community— lu 5errJr** and Jtesowrres 

Over the 2-year trial period, a fifth grade and their teacher gave par- 
tictuar attention to improving their understanding and use of the home 
immunity and ita service*. Three type* of community service were 
the children's activities and study: the telephone, reported from county 
farm, and conservation of soiL Below is a summary account of the 
way the teacher and children planned and worked together. 
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Thm TtUpl *om* 

The children’* experiences with telephone service* pew oat of their 
duca«rion of w»ys in which people, particularly the children them* 
exchange ideas with one another. They mentioned language. 
They emphasised the importance of conversing interestingly with peo* 
pie s round them. Then they disc ussed their writing, including letters, 
reports, and stories. Newspapers, radio, televirion, and telephone re- 
ceived attention. W «ys of communicating in early times were listed aad 
compared with the present, including carrier pigeons, drams, smoke 
signals, lights, flags, sign language, and w hurtles. Of modern ways of 
exchanging ideas, the children decided that they used the telephone 
most. They thought it wou^d be intereating to study the telephone and 
learn how it came to be important. 

First thing, die children speed, they should find out how many had 
telephones ho their homes. They wrote the family names on the black- 
board and counted the Yes’s and No’s. Fifteen of the children’s homes 
had telephones and 14 homes did not have telephones. The people who 
had no phones in their bourns often used phones in their neighbors’ 
homes or in pay stations. 

The poop thought two things should be done first. Those who had 
never used a telephone should he given opportunity to do so. This was 
provided by each taking a tun at answering the telephone in the prin- 
cipal’s ofere. Those who had telephones in their homes and the others, 
tee, needed to study their use of the phone to see if there were ways 
they could improve. The teacher’s sister agreed to call the office fre- 
quently at Mated ttees so that all the children who wished would hav^ 
rad experience. The principal, when out of the office, now and then 
called hack to give the children experience. After a turn at the phone, 
each child reported to the class any experience he had that might he of 
interest to the other pupils te an sw er ing rings and te making calk. 

The group di scu ss ed telephone courtesy aad nude a set o f rules for 
themselves. Ordinarily guidance te the am of die telephone would be 
provided far children younger than them fifth-graders, test for th : s, 
their fieri experience in developing a project together, the pupils were 
snroursyd te making the activity broad sad varied. 

The ceomi unity aspect of the children's experience s came next, Sev- 
eral copies af the Cambridge telephone directory wers brought to 
school aad the section s of the hook were studied thr rlaaaifird sen 
. 1 ^, t- — lt^w y.-jp - au.. ^ — frfrr irnpirr — ith nim 

Mridl al phshriiraH y, and the ramgruty n embers te the front of ths 
hook that every user s hould knew without leaking up. One girl ex- 
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Two of the pupil* volunteered to visit the telephone company’s of- 
hees with their parents who went to pay bilk In class the next day they 
reported what they had seen and answered questions. 


One of the boys ha* become faacinate«y^|h e mechanism of the 
telephone. He has made a hobby of the^^H, of telephone part*. 
He brought to school and explained to lIHa number of the tele- 
phone parts he had collected. One day thepHncipal took him to the 
telephone office where he remained nearly half a day asking queatinm 
and sketching. His report in class the next day was especially interest- 
mg. The other pupils arranged to visit the telephone company’s offices 
m three sepsrate group# as the offices were too sttall to accommodate 
a visit from the entire claw at once* 


Following the visits to the offices, the daw composed an invitation 
to the manager asking him to send a representative to the school to 
answer further queations. This visit was considered one of the high 
points of the study and the children wrote invitations asking their 
parents to come and hear the visitor, Robert F. Kah. A# Mr. Kah an- 
swered questions, some of the ways in which a telephone help# a com- 
munity were brought out. He showed a film on courtesies to be oh- 
.erved in business conversation. The group invited the sixth, seventh, 
and eighth grades to look at the film. 


Throughout the study were opportunities for the children to learn 
facts about the history of the telephone. Mr. Kali added to what the 
boya and girls read about the history of the telephone and made inter- 
ring statement, about the wide extent of telephone service in the 
world today. 


Four of the children drawatked a play suggested to them hy their 
textbook in English and elaborated on by the bev« and girls. In this, 
one pupil-played the part of Rip Van Winkle visiting Cambridge to- 
day and taking about the new inventions, including the telephone as 
ooe of l hm most iwful. 

The telephone proj^t afforded the children new experience, in 
reading. The teacher took care to guide individuals and .mall group, 
m locating book, die knew d«y would like and be a hie to read. As 
they siudmd about the invention, development, and improvement of 
the telephone, the children made comparison* with the invention of 
other conveniences for better living, and witS othcr event, of impor- 
Unee, A boy reported that before Alexander Graham Bell’a first crude 
telephone was patented in 1876, the United State, had purchased the 
LottWan. Territory and the Territory of Alaska, and the war between 
the North and the Sooth had occurred: that since the invention of the 
telephone, history he* seen extension of ite Ham aeroaa the ocean, and 
the airplane, radio, and television have entered American 

The invitaa&a and letter, that had to he written to the project 
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made it necessary for the children to cousult English books for pune- 
tuation and dictionaries for spelling. The costa of local, long-distance, 
and party-1 me telephone service were compared. Attending a party 
given by the principal and her friend, answering the telephone in the 
principal a office, and other social activities helped the children gain in 
poise in meeting other people and in reacting with courtesy in various 
racial RiUiations* , j 

Th# t knotty Farm 

Another community study began in connection with the children's 
regular social studies work on the North Central States, one of the 
curriculum areas outlined by the course of study. When the children 
learned that farming was an important industry in die North Central 
States, the discussion turned to farm# that they knew about. Some of 
the children had relatives living on farms. In order to get first-hand 
information as a basis for setting up the problems that they wanted 
to ao further reading and study about, the pupils and their teacher 
decided to take a trip to the county farm. 

Teacher and pupils together discussed ways of reaching the farm, 
since it was too far to walk. When told about the children’s need for 
transportation, some of the parents offered to take the boys and girls 
to the farm in care. 

> The question of a specialist was raised because the teacher wanted 
the children to have the opportunity to talk with a specialist and ask 
him questions. She thought she would not be able to answer all the 
question* that might arise on the visit The boys and girls said that 
Dow Inskeep, superintendent of the farm would answer many of their 
question*. They also decided to ask Mr. Eikenberry. the agricultural 
specialist who was also helping the children improve the school ter- 
race # to go with them* 

The W P was a new experience not only for the children but also 
for Mr. Eikenberry. Th# children were furious about the kinds of crop* 
they aaw along the wav. They wanted to know the nadnes of weeds 
they found and what harm they did. The girls especially eyed the 
cows with curiosity and hesitation. The cows just stared Mr. Eiken- 
bersy usually knew the answers to the children’s questions shout tire 
cows and other animals as well a* about the crops, and when he did 
not know an answer he challenged the pupils all to help him fid^ the 
answer and to report to one another at school. The entire group of 
parents, teachers, and pnpila retained to school feeling that the trip 
had been worth while and that all had a broader idea of what hap- 
pen* on a farm and what farm activities can contribute to the Welfare 
of a community. - u 

After the trip and during the reading, study, and discussion that 
followed, the children woe prepared to look with interest and under- 
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standing at the Glam entitled Gnuthmd F arming and Ohio River 
L alley and compare the facta with observation* they themselves had 
made at the county farm. The mural* the ciuldun made on dairying, 
coni production, and on farming in genera] had f realises* and interest 
the children would have missed had they confined their atudv to book* 
and not had the trip as a basis for comparison. 

Among the genera! aspects of the children's study were crops 
grown in the North Central States; other industries of these State*, 
such a* lumbering and production of iron and steel products; pot- 
terie* and glass and plastics factories, such as those of Cambridge; 
and manufacture of furniture and farm machinery. Among the dues 
of the region in dm children's study were Minneapolis, a center for 
die production of flour; Detroit, the automobile center ; Chieag n, the 
Nation'* meatpacking center; Cleveland, known for its steel produc- 
tion; Cincinnati, a soup-producing center; Indiana poll*, which pro- 
duces much farm machinery; Akron, known for its rubber, and his- 
toric Marietta, the oldest permanent settlement in Ohio. In this phase 
of the study, the children had valuable experience in planning together 
and in getting personally acquainted with the adult* who helped. 

rimwfiniiiB 

The children § trip to the firm provided a setting far learning about 
another problem of Ohio and other North Central State*. That was 
the problem of conserving the roil The children had learned that the 
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Nortfc Central State* contain the chief corn belt of the United State*. 
Mr. Kiken berry and Mr. Inakcep had helped them learn how im- 
portant to the production of a good com crop h the condition of 
the kmL On their trip to the county farm, the children * attention had 
been called to effect* of ermine and a ho to the practice* that were 
being followed on the farm to prevent the soil from washing away. 
Among the quecrioa* that the children naked and among problem* 
that they duenaaed on their trip to the county farm waa how Mr. In*, 
keep protected the *oiL Thia quart ion teemed to the teacher te war- 
rant an organised study of conservation. 

Hie visit to the crop* and the emphasis that Mr. Inakeep placed 
on the value ©f good toll and the importance of protecting and build- 
ing the soil arotufed the children’* interact. With Mr. Eikenbern '* 
help t picture* were gathered on method* of conserving the aoil, in- 
cluding atnp farming, contour plowing, crop rotation, taw* and gras* 
p l a nt ing , and fertilising. 

Had the children been living in the country they might have taken 

more trip* to fame to find anawen to their qaeWtona about ceneerring 

aoil Some of them might have planted a crop in garden or held 
and tried ways of protecting the soil theaaselve*. Since mo*t of their • 
exporimmdiBg had been done in the ebaaroom, however, the boy. 
and girla tried aueh experiment* a* the folkwing; - 

i 

I. DmOMtokt rmmt *»d dwksg by f**ria| water m the n^k /u>ri 
n wid tUm af a blatter t* mm when the water rw m§ mm sickly. 

*• BsikLa* BMrif *f mil m A* work table, mm with farrnwa mafni urmmd 
md the * bar with harm eg aad dewn nd mrtnkltog the mm muni «f 
w tow nMiim which Uiaitome nmf mi -rr*hir t 

y Cnpnhi m«W ef pwh ef an tm to rich *ot! with ee|s *m in 
dayiik* aktoL 



iy pamphlet*, picture*, and book* on 
dtt chOdrau organised. Page* of 
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termce project described on page* 13-17, became conserving or pro- 
tecting the toil on the terrace wa* one of the children * bum aenoua 
problem*. Along with the county farm and the telephone gtudie*. it 
provided a number of closely related experience* with community 
•eryicea. The three project* also included general activities of value 
to the school such as; 


1. ExperieseM in pluming with the teariur and other popiLu 
1. Expeneorea in ali| a (smanuly serrira, rarb at the lelcphorvr. 

h as Mr. Eikeaberry, 


*■ Oppermhies U> talk with heiptsi rr.ourrr peepk, 
Mr. In* imp, and Mr. Byars. 


4. Opportaaiuas far the parcel* to bars s part ia tboir *eb*«i by — ‘-g hb 
on ta taka tbs ebtl^aa ta tbs lam aed by b-ipm* them make better 
ab*crcstieas and lad answer* to tbair faaMiaaa, 

5. Many rest <apsri«ei in madiag informauoeal baUetiiu to ind »*wrr* to 
specific qaestiea*. 

6. Practice is using mrydopedia la leek np 

7. Practice ia selecting and organising p*rtincai fans in 
ia pcwwwiag thesr ta tbs raw at the* dam t^ctMy. 

Wmutr amd Horn W* G* It im Cmmkridfr 

la working toward mom real and lifelike curriculum experience* 
in the sixth grade, one teacher made ■ Mat of problem* is which her 
pupil* were interested in their regular social studies program. Boys 
and girls and teacher discussed the possibilities of each problem from 
the standpoint of what they already knew about It and its internal 
for them. They finally agreed that limy would be most interested first 
in studymg bow Cambridge gets in water. 

Part* of two elms periods were need to mtkm general plant for the 
rtudy. The children discussed the nam of water for households, for 
livestock, for keeping the city deao, for crops, and (m 
Questions cum from 
project. The children and the tnsrhnr planed aheed for tha 

thinp drer waqld do i* «wA» tn L ,1~. ^ fT* £ 

•omties suggested were lUlhm with Waher Tutu* who hed 

charge of the supply of eity water, with the chemist* who took regular 

tests of the water in order to insane * safe surah of water for drink- 

fa* «d with Harry Gro.ee, the enghmer of the water phot of 

Cambridge. -w— jurna * 

For intar v iaw a With the _ 
the boys and girh appointed 


and oficiak ia A# cMl<W. Ikt, 
the class u a whale then 
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stated vet of the questions that they thought important far their 
commie, to ask the people interviewed, tad om of the papHe wrote 
tw on the blackboard. After each into™, the entente reported 
to the root of the clan. They ako wrote a report for tksir record of the 

project. 

(□ terming excursions that the whole dam teak included trip# to 
the water plant, to Will, Croak, a small stream and by part of the 
people who did not hare acc ea a to the main city water system, to the 
pumping station, and to the Sharing plant. Fran their trio to the 
water plant, the children learned how the water wm tmnrfjld from 
the reservoir to the water plant in a large pipe abont a mile fan* 
They secured a diagram ahowing the h |hMm I of the Itthhi that 
supplied the reservoir with water. They aaw the dty ebeaxwteaet up 
culture* to show the degree of purity of the water.- 1%ey n» the 

mean* used in the laboratory to teal way* of p ur i fy i ng the water and 

of filtering h. _ • 


Fhe olaee a ho netted difeiest pl—w sown 

waa stored in tanks. They borrowed the high-school 
observed slides to see the various fete oThat 
The boys and girls kept record* and diariee of 
of them made sketches to Uhnlvaie the reports g 


the water 
and 

in “raw water." 
» activities. Seme 
to the rest of the 


For some of the work on the study, the children ft 
There were two or three committees, for examnk, to 
pinga and pictures that hoys and girk ^sNd^H I to the 

of the children' contributed. The two or three who ana 
discover appropriate clippings did original act work « 

miqna nknrrafinua or experienem on the trips. On their trip to the 
reservoir, the children took cameras and —Hr nr draft of ant of 

the views and of the location of the reservoir and the source of its 
water. 

MnA reading waa dene by the 
answer the questions that arose. So* 
ability to write letter* of inquiry ( 
rtndy. Most of the dam Viemod hew to 
t* rials. Moat improved their to 1 

feportr of Information headed In 
their skill le using the lad 
their first experiences in teg the 
and gfak gaiWd needed oaperionee fa 
of trips mad la selling and in 

All pupils had nrpsiknuj using the 
pofcng the ea parity and sis* of the 

rf ter pumped fate the 


hoy* 


am 


riiiit 
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P« w®ek. They dkofered the omIdImm of nich new term* u 
dismeter, circumference, cylinder, and rectangle. 

The teacher and children together evaluated the project by luting 
the new experience* it brought them, not only for gathering informa- 
tion hot for working with one another in committees, in small team*, 
and in large class meetings. Some noted ways in which they might 
improve their skill in study and in group work. All had greater under* 
rtanding of die value of water and of the importance of any comnru- 
nity’i keeping its supply of water safe and sufficient for household 
and industrial we. AD increased their ahiHty to locale published in- 
formation and to select and organise the facts useful in answering 
their question*. They made note of experience* to be improved in their 
nest project . 

The project gave the children an opportunity to find answers to 
qoMtiow in which they were interested. A a the teacher said, the 
■is of the protect was cm the development of understanding and 
of skills required for study. 

■pfia, and Parent* fake School Emmmermkm 

In the last year of the project, the teachers planned and prepared 
the school enumeration for Ward % of Cambridge, which comprises 
two-thirda of the Gaiheld School District. This activity proved to he 
a useful project for unifying teachers and pupils across grades and a 
means of raising money for films and lyeeom programs. Teachers, 
older pupils from different grades, and some of the parents joined in 
tbe activity, which c on s i s ted of calling on people in their homes and 
registering more than 700 children between the ages of 4 and 17. The 
enterprise was so satisfviog that teacher*, pupils, and parents entered 
into a second year’s planning fear a similar undertaking with even 
greater enthusiasm than they had the firm year. Teachers' calk in the 
home* won the appreciation and cooperation of parents and so aroused 
ih* interest of toucher* that they studied permanent school records 
fur change* in family conditions and kept accurate records for their 
owu reports. PmdK too, were pleased that tbe commonttr considered 
their help In the project worth-while and began to loth about for 
other ways rf improving their service to school and comm unity. 


The 


RfeMiff Retail* 

activities just described represen t breed area* ef 
i as health, nutritm, sanitation. coo- 
ns eehoela that try to help pupils have 
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****** had an interval in certain project*. In still other instances, papilr 
•ujpated activities in such field*. Some of die teacher* said that certs ia 
activities “gave the boy* and girls opportunities to learn important 
subject matter.” 

Many other broad areas of interest or experience leading to a better 
balanced curriculum might bar* been selected, including safety, buy- 
u»g and managing money, reading and getting acquainted with boolu, 
gardening, helping to improve community service, making friends, 
understanding one’* own development, learning to understand people 
from other countries, keeping the school bouse clean and attra elite, 
and learning to work with clay, paints, reeds, and other art or craft 
materials . 9 Related to the broad areas of experience were the activities 
the teacher and children planned and developed as * part of each day's 
living together, such a* selecting the plants for the school terrace. In 
trying to do such things better, the boys and girl* learned to read, 
write, and spell for immediate purpose*, rather than merely for som* 
vague future use. to express themselves more clearly and effectively 
*» they worked with committees, to get along with classmate* and 
schoo lmates, to keep themselves well ami safe, and to be happier and 
B 1 * t»*«ful individuals. That there was simplicity and spontaneity in 
Inactivities is shown in the children’s planning and in some cases in 
the informal titles given their project*. “Doing Something About Our 
School Terrace” is an illustration. 

Along with what they learned from hook*, the boys and girl* (earned 
many things not in hooks. Through having a part in planning, they 
had new opportunities to nse initiative and to take responsibility Thev 
learned to do things for their school and coaununitv and so had 
experience in active citiaeuahip They began to feel that thev were 
valued members of the school. They increased their ability to get along 
with others. Some had opportunities to work with older or with 
younger children as well as with boy* and girls their own age. 

Did the teachers feel that through thaw initial steps toward * more 
functional curriculum the school and the boys and girl* a* individuals 
were making program? Among results that could he observed were 
the me of more community resources in learning, more curriculum 
xetiritie* that gave children opportunities to take part in community 
service, and greater spontaneity in pupil pl—fcq and responsibility 
few school experiences. In general, the children were getting mere ex- 
periences in real bring, both in the school and hi the home* and . 
m unity, and were apparently better adjusted aerially and emotionally 
On standard teats in the 3 R’* and other school subjects given at the 
***** of ®aeh r**r. the boys and girl* made higher achievement scores 
the new curricular ex p e rie n c es than die pupils did who 
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worked in the form*] regime that preceded the survey referred to in 
the beginning of this report 

Soaae of the teacher* especially emphasised that hoys and girk who 
once seemed slow or uninterested in school wore different during the 
projects. They mack contributions that interested their classmates. 
They performed their tasks with greater alacrity and won the respect 
rf their classmate*. It is possible that the children were helped through 
the project because of the freedom it gave them to choose work they 
liked and to change to new teaks wheat old oore became tiresome. The 
variety of resources for many of the studies could have been a factor 
in tiro children's increased interest 

More participation in community services is needed by most of the 
children in Garfield School One project carried on with another room 
or for the Parent-Teacher Association does not give the children all 
the experience they need to overcome their almost innate shy ness and 
uaeir dependence on others to do their thinking for them. Some of the 
teacher* realise this and are gaining skill in evaluating the possibilities 
of excursion, before planning them and ability In helping the children 
to use the ideas they gat in such activity. 

The results of such an experiment would seem worth while IF the 
effective practices are continued and extended gradual!? until ways 
of living really change. On the other hand, if the teachers and the 
children drop back into the ways of a school program made for the 
early 1900a, the experiment baa probably gained little for the children * 
now or in the future. The activities carried out experimentally have 
been only part of the children’s work for 2 years. A portion 1 of the 
time waa used for a program completely teacher-planned. In any re- 
vised program, teachers will probably attempt to guide thg children 
into more activities which, like those described, will have meaning and 
usefulness to them, and to understand each child and meet his needs 
as an individual. 

Gradually meaningless practices is the school program are being 
dropped or changed. Among theee are such practices as “doing" long 
lbta o f arithmetic problems which the children mm already work well 
merely because the work keeps them busy, or of writing hundreds of 
une* spelling words that they already know or never cue, or of reciting 
parrot-like ideas memorised without reel esperieset and understand- 
ing. Most oi me newer projects end activities bring i ntere s t eua into 

teachers already me becoming in dep e nd ent of work- 
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•kill in wing ha service* effectively or their ability to work together 
u a cooperative group. Teacher* and pupil* realise thi* and are be- 
ginning to arrange for trip* in eloae relation to community activities 
and services. 


Oui Bus Rom 

\0n the Tuesday before Thanksgiving our teacher surprised 
us. She told us to get our coats end hats on and foliate her. 
Then she told us we were going on a bus ride. The bus came 
along end we got on. W e went # the end of the line at Hoti- 
dm/ s garage. We saw many interesting things. . . . * 

We saw the Childrens House . . . it looks tike a school 
building. On the playground there were slides, swings, and 
a sand pile . 

We saw the post office on Wheeling Avenue, There we qm 
buy stumps end mail letters end packages. ... On Wheeling 
Avenue tee taw many kinds of stores, shops, and buildings. 

Whenever the bus was crowded sue got up and gave our 
to other people. The bus drum- was polite and cour- 
teotss. He brought us buck to school safe and 

—From Work ami Play .* 




Progress Ahead 


A» »fflfODc has wid, progrea. begin* where we are and move* for* 
ward, no t u» baps, bat gradually. Each year, a* the Garfield teacher* 
asggywipal renewed and reported informal description* and list* 

tiwt lhcir P u P Ui <sraapbt*d, they noted both aduere- 
inemsaad inadequacies ip-the children’, experience. To reduce the 
inadequacies they considered curriculum improve menu that seamed 
desirable for the jrpar ahead. 


Reg ul ar T eacherg ’ Meeting* 

Following the second year of the experiment, the poaaihility of a 
leriea of weekly or hiweeJriy study or planning mat was ^ ^ 
m a group conference. Teacher, pointed oat that their knowledge of 

the problem* of individual children could ho mm i by meeting* 

m which the teacher* pooled their under*! anding of individual*. 
Someone aud that a child’, problem, often have be gumimp in earlier 
grabs. In regular nwetiog*, teeehen can pea. on what they know 
•bout individual children to teacher, in the aesl grade. 

atmfy af indiriduaJ pupib and of the 

m ia needed u> improve 

to talk 
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Group Planning and Committee Work 

Te»cber»' report# of the children's curriculum ictmiM revealed th* 
neod for more pupil participation in p lanning Some rtf i h f tudien 
expect to aduete more pupil planning in the year a head , Only a few 
of the children now know how to make suggestion*, Many seldom 
think of thing* to do, -possibly because they are too accustomed to 
haring teacher* tell them what to do. 

children to far are not accustomed to looking around at borne »ml 
in the community for usable ideas or things they might learn to do 
better in school, such as helping to buy groceries, p lanting flowers or 
shruhe or gardens, makin g collection* of stamps, mineral*, or picture*, 
taking hike*, or observing bird*. Besides, teachers in the past seldom 
aaked the children for ideas, hut planned work for them and 
assignment* without the children’s help. A# the children develop sbit- 
ity to cooperate in planning, as well as, in doing, the curriculum can 
be expected to hare more effect on bring. 


Cooperation and Unity 

In tome grade*, it will be noted that two claaarooma worked t oget her 
m abort activities of interest td each. In two or three 
and aeoond grade* and third and fourth grade* cooperated. Different 
ciaataa, for example, invited other claasci to share experiences that 
wme part of major activities and problems, at Hallowe’en activities 
and parade*, Easter programs, and Christmas parti**, h the terrace 
project, while the second grade took leadership’ or major tmp emm * 
bibly for the undertaking, they asked the puptlrof all grades to hare a 
part v 

To achieve greater cooperation and unity throughout the school, 
teacher* will do well to try more curriculum projects that cut aerom 
gradea and permit committee* of pupil* and teecher s to he made up 

firmi different cl asa rooma. Stsch work will require more staff 

for planning. Records trill need to ho kept of children’s progress 
of activities completed, A greater variety of appropriate nta 
will need to be provided. Although modem curriculum ways 
thmght and study on the part of teachers, the Arfhm g 
tioo that come from seeing children improve themselves 
happier, better adjusted, and more inter e sted in the wovfc ate 
i fur the teeeher who enjoys doing a creative job. 
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■my Ksparste work tablet, it wet sot easy to give children freedom to 
“** uuiiatnre, to encourage them to think for themrelve*, to help them 

l **™ to « committee., even to help them learn to read 

and write efficiently enough for modem democratic living. 

Some of the teacher* made improvement* in their classroom*. They 
Drought Uhl™ into the room* and encouraged the pupila to gather 
•rmmd them to work or study toother, hold committee meetings 
and gradually develop a few of the way* of democracy. It ia to be 
hoped that next year arrangement* can be made for the deaka to be 
unscrewed and that teacher* and children will have developed ability 
to tue freedom and to take the reaponaibility that goes with freedom. 


Community Activities and Service 


In the fin.1 year’, program, reaource people from the community 
provided information and guidance aa die children took excursion* 
and in other way* learned about their community. In a few instance*, 
pupil* did more than learn about the community. In one instance, for 
example, • claaa helped remind parent, and other, about the election 
in which the people voted on bond* for a new schooBiouro, Older chil- 
dren (junior high school pupil* tanght by the elementary school prm- 
tfpsl and housed in the same grounds aa the elementary pupil*! .erred 
«• babysitters while parents left home to vote. 


For the year ahead, it is hoped that more opportunities wiH be 
provided for boys and girl* to take part la cominunitv service or 
activities, not merely walk * round and look. The class that becomes 
responsible for the school paper, for example, mar solicit advertise- 
ment. from business and industries. The hoys and girl* who decide to 
paint the halle of the school building or Sunday school clamroom. or 
a room in their home s fresh new color hare incentive to bare the 
relation between the color of the walk of a room and the amount of 
light refected, to study dm suitability of Afferent kind* of paint, and 
to learn how to mix and apply die paint selected. There are ways in 
which service and activity provide learning feat mere yrg mim do not. 

To avoid sending large poops of pupils on excursion, too fro- 
qtwmily wife no other purpose than to “look tor something to report," 
teachers may help the children to decide what kind of information 
they Med and few 


* 


m 

tsE or Immunity rot learning 


Services of Specialist* and Resource People 

More classroom teachers are hoping to derelop ability to learn from 
specialists how to imprrive the children's work from day to day, instead 
of sitting by to observe while the specialist teaches her •‘subject,’' 
usually only one or two periods a week. To make the best use of the 
services of an art teacher, for example, a classroom teacher analyses 
the work which she and the children expect to do each day and die- 
covers thereby the kind of help they all will need in art How, for 
example, can the children make their mural on conserving wild flower* 
more attractive through blending eo^rt, filling spaoe, balancing ef- 
feels, or establishing the moo’d for the work? In which of the other ex- 
perienoee the children have will this type of help be useful — in gar- 
dening, making aprons or blouse*, or in stenciling and hanging curtains? 

Boys and girla who traveled to Schoenbrunn, for example, wanted 
to make replicas of some of the historical landmarks they had seen. 
Their teacher asked the art teacher to help them, and she showed them 
how to make objects with crushed paper and how to plan tbe : r pewters 
and morals to present their Ideas most effectively. The art teacher 
helped the boys and girls who visited the glass factory to arrange and 
label their displays attractively. 

This bulletin has described bow parents contributed to school ex- 
curiums, to the children's improvement of the terrace and to taking 
the school enumeration. As the school activities take Vt more of the 
aspects erf prod living, parents are likely to.be iariteato serve as re- 
sonree persona and to take part with the teachers or with the children 
in more and more of the school planning. 


A divides Thai Make Sense to Children 

r • 1 

One of the questions naked by teachers new to the child-experience 
kmd of school program sometimes to: How m I “cover the curri- 
culum* if Y take time for the children to take trips, interview people, 
study their community, or paint the wallrof the riaasrookn? Of course 
the answer may be that the emrhmlum to not “tovervd” It to often 
held to consist of experiences and la developed, father than covered, 
by children and teachers together, fhe experiences d e scrib e d afford 
opportunities for the children to learn to me arithmetic, reeding, 
writing, and all the other school subjects ia practical ways. 

la the exp eriences described, severa l stops have been made beyond 
mesBoriMtfam ef isolated facta whkh (be amy (page » held to be 
fn i dfaqneti to achieve the goals sought. But a still more functional 


USE OF COMMUNITY FOR LEARNING . 43, 

C«a arithmetic, and reading and geography and history be made ' 
meaningful and useful to each child? What progrew can be' made next 
year and the year after and the year after that toward more functional 
learning? Perhapi the answer to such questions f or all subjects lie. in 
what the G»mmiMion on the English Curriculum of the National 
Council of Teachers of EngUah has said about the teaching of English: 

The problem it set so much one of looking at English and determining the 
order of topic .0 be rtodied a. it i, of looking at .he learner and the .octet, 
of which he * a pan and aMug his growth both in and through the element, 
of reading. Iteming, and expression necessary to effective living today * * 


Oita Garden 

I On Wednesday, February 1$, our room started our seeds 
project. Each 'pupil took 10 packages of seeds to buy or sell. 
There were both vegetables and flowers. The vegetables were 
radishes, beets, carrots, tomatoes, lettuce, cabbage , cucumbers, 
and peppers. The flowers were morning t glories, mangolds, 
nasturtiums, sweet peas, petunias, calendulas, and bachelor’s 
buttons. 

tome of us icill plant some of the weds ourselves. We will 
have vegetable* and flower*. We uM draw the plan of our 
garden on fpo pieces of paper before we plant the seeds. 
The flowers will be beautiful and working in the garden will 
give us fresh air and exercise. The vegetable, wM have the 
vitamins that we learned about in our chart. The flowers 
will be nice for our homes and to take to sick people. 

Our plants will need care. PWiil w that they get enough 
water and we will keep the weej^^ulled, 

— From U W ork and Flay." 




Resource Services 



Elementary schools of Cambridge have no instructional supervisors. 
The principal of Garfield School teaches half time, while adhnimstra- 
tive tasks require the remainder of her time. She has no secretary. 


Specialists and Resource Persona 

An art specialist serves all elementary schools. Interested local eiti* 
*ens are resource people on invitation. In the program just described 
consultants contribute somewhat as follows: The city’s specialist in 
art education serves as a consultant for some teachers and teaches 
classes in art for other teachers, depending somewhat on how ready 
and able the teachers are to use the service# of a consultant in teach* 
ing art in a program of closely related learning experiences. As i group, 
the teachers are learning to use the art specialist as an adviser i n 
their work, and not as a teacher of an isolated special subject, 

Specialists from organisations outside the schools are invited to tw k* 
part in school activities when their special skill or knowledge is needed. 
Among such specialists recently invited to Garfield School are: 

George Eikenherry of the United States Soil Conservation Service 
in Cambridge, who helped with the terrace project. 

D. C. Stark, Ohio State Highway Patrol, who helped with one of 
the excursions. 

Esther V an Brockem, the Bible teacher, who worked with the 
teachers in 1949. 

Harley Davis, the school custodian, who talked with the children in 
the community helpers* project and helped with the terrace project 

Robert C. R annoy. Slate Division Landscape Architect, who gave 
advice about plants for the terrace and helped with the work. 

Arthur B. Orme, of the Cambridge Glaas Factory, who gave the boys 
and girls materials and answered their questions about the msnufae* 
tnre of different kinds of glass and the ore of fertili sers for plants. 
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« alter Moore, a member of the Cambridge Police Department, who 
an-wered some of the third-grade children’, question* when . study 
waa made of community helpers. 

Ge ® e Hartman, the achool milkman, who answered third-grade 
pupils questions. 

' f 

Dow Inskeep, Manager of the County Farm, who showed fiflh-grade 
boy* and girl* over the farm and answered their question* about farm- 
ing and conservation of the soil, ' 

Robert F. Kali, representative of the telephone company, who an- 
swered questions about the telephone service and showed* film on 
telephone courtesy. 

Lout* Swart*, the minuter who was invited to talk with third-grade 
children about the chureh and how it help* people. 

Harry Byer* . student teacher from Muskingum College, who as- 
sisted with a fifth-grade study of soil conservation. 

R * n 1 d, 1 11 ^ r.™*, vi«ul by iW 6m who '„ 

swered the children * questions about the cow* and the work of the 
Farm. 


Sources of Study for Teachers 

Service# to help teachers improve curriculum included the following: 

Suggestion* from the princp*!.- At the request of the teachers, the 
principal answered questions, made suggestion^ and provided profes- 
•tonal books and materials, 

* *?» 

Srh«of vuiting. Principal and teecher. visited the Samuel B. Long 

*“■ ‘"?Ti' n De « rbora * Mbh^diaeusaed the work observed with 
he staff of the host school, and evaluated the experience from the 
standpoint of Its value for Garfield School. 
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. . attended evening dames 

JE ^ coIfe « e ** «WM»es have been help- 

ful » Garfield*# improvement of curriculum the peat 2 veers. 
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